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Date: Wednesday 22nd June 2022
Location: Room C, 1 Parliament Street

Attendees:  Marcus Fysh MP, Lord Storey, Munira Wilson MP, Will Quince MP, Lord Watson and external stakeholders

Will Quince began with thanks to delegates and reminded them that the SEND Green Paper is open to consultation until 22nd July 2022. 

Q1) The first question asked who and how will it be arbitrated over how schools will take equally share the responsibility for taking care of SEND children. The question highlighted that some schools often end up taking on more SEND children then others in the local area, which can seem unfair due to the additional cost and strain on the workforce this can place in those schools.

A) The minister responded that:

· The government is providing £2.4bn in forward funding for the current financial year. This includes £1.4bn in forward funding to accelerate the building of specialist settings.

· The minister agreed that too many mainstream schools were not taking an inclusive approach and that this was resulting in some schools end up with more children with SEND from a wider local catchment area than their local community. The minister said that to address this, the department was looking at how Ofsted can hold schools to account on how inclusive they are for children with SEND. The minister also said that the enhanced initial teacher training (ITT) and SENCo NPQ (National Professional Qualification) will help teachers to take a more inclusive approach. The minister added that, personally, they would like to see every headteacher have a SENCo NPQ.

· The minister said that the government was looking at whether powers to direct a school to take a child could be devolved from the Secretary of State to local authorities.

Q2) Dealing with higher acuity needs has been an issue within the Department for Education for over ten years, what will be different for people in those groups this time and how will is the government going to address the issue of the response between health and education?

A) The minister responded:

· The minister agreed that it was important to make sure that Health take the reforms as seriously as Education does and said that the government was already working to get this in a better place then it has been previously. For example, the SEND review is co-authored by the Secretary of State for both Health and Education. 

· The minister acknowledged that there was difficult in implementing the reforms within the Department for Health as there is a number of integrated care systems and clinical commissioning groups at a local level. To address this, the minister highlighted the creation of local inclusion panels which health officials will be part of. The minister also highlighted the creation of local inclusion dashboards, which he said will open up access to therapies such as speech and language therapists, and hold local authorities to account on their performance in delivering provision for SEND children.

Q2.1) A lot of the review addresses issues in maintained schools, but I work with a lot of high acuity social care providers who say that those needs aren’t recognised at the same level that lower acuity needs are.

A) The minister responded:

· The minister agreed that it was a valid point, and identified that another challenge was the interlink between mental health, support teams, the leadership program and CAPS and this is different in each local authority area.

Q3) Has the DfE considered whether there would be a ‘domino effect’ to implementing many changes simultaneously? Section 36 of the Children and Family Act states that any child that has, or may have, special educational needs can apply for EHCP. If this gives all parents the option to request EHCP, how does the DfE plan to manage growing demand? The same section also assumes assessments to result in any HCP. How does the automatic plan align with the strategy to digitise the EHCP?

A) The minister responded:

· Better more inclusive provision within mainstream schools is the key to making parents feel that they don’t need to fight the system in order to get an EHCP. If we can improve mainstream education to the point that a parent has confidence that their child is getting a good quality education, that their needs are being met and they are being supported, then they will not feel the need to push for an EHCP.

Q3.1) You need to test that as most EHCP applications are completed during transition, not because parents are concerned about the provision they’re receiving at the moment, but they’re fearful that they wont get it when their child goes through to secondary and beyond. The transition points are where you’ll see a real peak in applications, no matter how good the provision is within the mainstream setting. 

A) The minister responded:

· This is why we’ve gone with a green paper, because we genuinely want this to be a consultation so we can talk to people with lived experience, so please feed this into the review.

Q4) How will the changes coming out of the review enable career outcomes for the 97% of young people with SEND who don’t have an EHCP?

A) The Minister Responded:

· The Green Paper does not focus on employment or employability, but that doesn’t mean that work isn’t going alongside the Green Paper. We’ve got great schemes like the Disability Confident program, but I’m conscious we need to do far more in this space.  

Q5) Will there be support for small businesses to help train and support young people with SEND?

A) The minister responded:

· At present we just have the support internships program, but this is a question that I am alive to. The challenge is that there is only so much capacity within government to get things done, even if we want to do it. Getting the employment piece is so important for delivering on the aspirations that we hope to give them during their education.

Q6) What is the rationale for dismantling the existing training infrastructure which is currently working?

A) The minister responded:

· No decision has been made. Personally, I’m challenging the department on this, I am slightly biased as my wife is a SENco and one of the first to take the qualification at Masters level, but I thjink there is a place to keep the existing SENco qualification, and creative NPQ. The reason I say this is that many teachers want to be SENco trained when possible, and teachers want to upskill themselves to be the best possible teacher of SEND they can be.

· The reason for moving to the NPQ model is a sound one because it is most in-line with most other qualifications teachers can have above their ITT.

· Please feed your views into the consultation as your view is probably more in line with mine but I can see why the department has suggested another route.

Q7) Whether it's mainstream or a specialist setting, teachers need various resources to help them teach in a specific way; it could be furniture, it could be actual resources for learning and teaching. Have you thought about ways you can either encourage the kind of existing, very innovative industry to invest in that area, or ways that you can help showcase those materials to schools encourage them to spend money in the most impactful areas?

A) The minister responded:

· There’s a huge part for industry to play, when you look at assistive technology out there at the moment its incredible. For some children, these technologies can be totally game changing in enabling them to learn, particularly in mainstream settings, and takes pressure off teachers by helping to give them the tools they need to support every child.

· We’ve done a large piece of work around assistive technology including running some pilots which we’re now doing some analysis on. I’m optimistic that these will play a big part in the future direction of travel.

· We rightly give schools and multi-academy trusts the autonomy around how they procure resources; because they’re the ones that know their children and the specific support needed within their school. Whilst we cannot promote particular products or companies, we care able to showcase what’s out there, and I am keen to see more done in this space because it’s often parents that do the research and feedback to their schools which resources they think would be suitable for their children.

Q8) For pupils who are permanently excluded from school where there isn’t a PRU on the campus, they often get put into registered or unregistered provision. Most of these children have special needs and the special needs provision is not available in these unregistered schools. For example, you hear of Local Authorities, placing vulnerable young people with SEND into unregistered schools where that schools is charging £50 per day for them to be there, plus taxi fares. What are you going to do to address this?

A) The minister responded:

· Being excluded from school should not mean being excluded from education. We’re building more alternative provision from the £2.6bn we’re investing into SEND. The £1.4bn we’re investing into mainstream schools will also put more alternative provision providers within mainstream schools.

· We have concerns around unregistered alternative provision, which on the face of it seem not fit for purpose. However, there is a balance we need to strike as some unregistered alternative provisions are doing really good work in giving young people and education that they love and the skills they need to equip them for their future.

Q9) Given the impact of COVID on speech, language and communication needs across all age groups, and the high levels of SLCN (speech, language, and communication needs) we see in both primary and secondary schools. How are the government going to support schools to identify and provide appropriate interventions for people’s communications across their whole school careers?

A) The minister responded:

· This is something we’re acutely aware of post-Covid, assistive technology can play a part, but a lot of this is around providing educators, not just in primary and secondary but also in early years, with appropriate ITT to help them know if a child is struggling and giving them additional support. This is why we’re putting more SENCo’s into early year settings, so that we can identify children who need additional support.

· Its important that we’re not, especially in language, placing a label on a child too early on in their life. This is why we’re cautious about things like screening, we have the phonics check at year one, but its very light touch.

Q9.2) The questioner argued that there was a role for screening which provides teachers a way to objectively understand what a child’s language needs are at different points in their school career so that they can ensure they are able to access the school curriculum. Language is the mechanism by which education is taught so we need to make sure that children are fundamentally able to engage in that process.

[END]
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